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This statement details our school’s use of pupil premium and recovery premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Bosmere Junior School

	Number of pupils in school 
	342

	Proportion (%) of pupil premium eligible pupils
	34%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025 – 2028

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	Full Governing Body

	Pupil Premium lead
	Kathryn Robinson / 
Charlotte Reed

	Governor / Trustee lead
	Helen Faulkner


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£169,070

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£169,070


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Bosmere Junior School, we target the use of Pupil Premium funding to ensure that our disadvantaged pupils receive the highest quality of education to enable them to become active and socially responsible citizens of the future. We recognise that disadvantaged children can face a large number of barriers which may impact on their learning.
Our aims are:
· To remove barriers to learning created by poverty, family circumstance and background
· To narrow the attainment gaps between disadvantaged pupils and non-disadvantaged
· To ensure ALL pupils are able to read fluently and with good understanding so as to enable them to access the whole curriculum
· To develop the confidence of ALL pupils so that they can communicate effectively in a wide range of contexts
· To enable ALL pupils to look after their social and emotional wellbeing and to develop resilience
· To enable ALL pupils to access a wide range of opportunities to develop their knowledge and understanding of the world
In order to achieve our aims and overcome identified barriers to learning we will:
· Provide all teachers with high quality CPD to ensure that pupils access effective quality first teaching
· Provide targeted intervention and support to quickly address identified gaps in learning including the use of small group work and 1:1 tuition
· Target funding to ensure that all pupils have access to trips, residentials and first hand learning experiences
· Provide opportunities for all pupils to participate in enrichment activities including sport and music
· Provide appropriate nurture support to enable pupils to access learning within and beyond the classroom. 
This is not an exhaustive list and strategies will change and develop based on the needs of individuals. 
Key Principles: 
We will ensure that effective teaching, learning and assessment meets the needs of all pupils through the rigorous analysis of data. Class teachers will identify, through pupil progress meetings, specific intervention and support for individual pupils, which will be reviewed at least termly. Alongside academic support, we will ensure that those pupils who have social, emotional and mental health needs will access high quality provision from appropriately trained adults.  


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 


	1
	Social, emotional and mental health
Some disadvantaged pupils lack the social and emotional skills needed to access the learning and to maintain friendships. Pastoral intervention and provision is key to them gaining these skills.

	2
	Gaps in reading, writing and maths (including phonics)
There is an attainment gap for disadvantaged pupils when they arrive at the school in Year 3. Provision is therefore needed to fill the gaps in learning, therefore closing the attainment gap.

	3
	Aspiration and learning behaviour
Some disadvantaged pupils are less likely to have focused goals and ambitious to work towards. They are far less likely to have family role models who have high academic achievement through hard work and determination. They often do not value education as a key to a more fulfilling life after school. Analysis of learning walks, pupil response to feedback and observations show that disadvantaged pupils are less likely to take risks with their learning and less likely to be resilient when responding to improvement targets. Disadvantaged pupils are more likely to engage in off-task behaviours in lessons. 

	4
	Speech, language and communication
Some disadvantaged pupils are not exposed to sufficiently language in their early years, meaning that they struggle to communicate effectively and have many gaps in their language learning, which can take a great deal of intervention to fill.

	5
	Attendance and punctuality
Pupils cannot learn if they are not at school and low attendance is a major barrier to achievement. Our analysis shows that some of our disadvantaged pupils are less likely to have good attendance. They are more likely to have time away from school. 

	6
	Access to wider opportunities
Some disadvantaged pupils are less likely to participate in reading, trips, visits or other enrichment activities, like clubs and music lessons. They are less likely to voluntarily participate in additional tuition sessions such as before and after school intervention sessions.

	7
	Parental engagement
Some parents of disadvantaged pupils do not feel they have a part to play in their child’s education, needing encouragement to attend consultation meetings or even celebrations of their child’s work. This has the effect of de-valuing education. Some disadvantaged pupils also report that home does not always provide a conducive learning environment for them because of a lack of family engagement in education, not having a space to learn or because there are too many distractions at home.


[bookmark: _Toc443397160]


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Challenge number
	Intended outcome

	Success criteria


	1
	Social, emotional and mental health
Disadvantaged pupils are provided with the social and emotional skills needed to access the learning and to maintain friendships through pastoral intervention and provision.
	Intervention trackers show that emotional support is in place for disadvantaged pupils.
There is a reduction in behaviour incidents across the school.

	2
	Gaps in reading, writing and maths (including phonics)
Pupils, who are currently under-performing because of their disadvantaged background, make improved progress, leading to the narrowing of any gaps.
	Assessment data shows the attainment gap for disadvantaged pupils has narrowed in reading, writing and maths by the time pupils leave the school.

	3
	Aspiration and learning behaviour Disadvantaged pupils have focused goals and ambitious to work towards. They value education as a key to a more fulfilling life after school. They take risks with their learning and are resilient when responding to improvement targets. They demonstrate active learning behaviour.
	Improved progress for all pupils through quality first teaching.
Learning walks show active learning behaviour in the classroom.

	4
	Speech, language and communication
Pupils, who are currently under-performing because of their disadvantaged background, make improved progress make progress with language and communication skills, leading to the narrowing of any gaps.
	Intervention trackers show that language and communication support is in place for disadvantaged pupils.


	5
	Attendance and punctuality
Attendance and punctuality for disadvantaged pupils improves.
	There is improved attendance for disadvantaged pupils over time.

	6
	Access to wider opportunities
Disadvantaged pupils are encouraged to participate in reading, trips, visits or other enrichment activities, like clubs and music lessons. Funding is provided.
	Disadvantaged pupils have taken part in trips and activities.
Financial support has been provided for trips / activities.

	7
	Parental engagement
Parents of disadvantaged pupils supported and encouraged to attend consultation meetings / celebrations of their child’s work. They see their child’s education as a partnership between home and school.
	Parents of disadvantaged pupils have attended parent consultation meetings and events in school.


Activity in this academic year
This details how we intend to spend our pupil premium this academic year (2025 – 2026) to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £14,000
	Activity
	Evidence that supports this approach

(EEF rationale)
	Challenge number(s) addressed

	CPD for all teachers and LSAs focusing on high standards of teaching and learning, assessment and feedback
· AFIT / SWAN / ARC / oracy training
· twilight and INSET day training sessions
· release time for teachers to take part in peer lesson observations / learning walks
· SFET training programme for ECTs

(£4,000)

	Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.

There is evidence to suggest that feedback involving metacognitive and self-regulatory approaches may have a greater impact on disadvantaged pupils and lower prior attainers than other pupils. Pupils require clear and actionable feedback to employ metacognitive strategies as they learn, as this information informs their understanding of their specific strengths and areas for improvement, thereby indicating which learning strategies have been effective for them in previously completed work.

	2, 3, 4

	Continued release of teacher from the classroom 3 days per week to take on role of Assistant Headteacher / SENCo
increased capacity in the leadership team for supporting teaching and learning
retention of valued member of staff, creating the opportunity to grow skills
increased capacity for dealing with individual needs

(Contribution of £10,000)
	Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.

More targeted assessment and feedback may also support pupils to address misconceptions or overcome specific barriers to learning. 

Evidence suggests that children from disadvantaged backgrounds have, on average, weaker Social and Emotional Learning (SEL) skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.

	1, 2, 3, 4



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £119,200 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional qualified teacher time / HLTA in each year group (Pupil Premium Team):
· to support individual needs to allow for more focused quality first teaching in class
· for individual / small group teaching to target pupils to make accelerated progress
· to work alongside the teachers in the classroom to provide focused support
· to ensure cover is provided in classes by adults who know the school, know the curriculum and know the children

[Y3 – 4 half days per week (£22,200)
Y4 – 3.5 half days per week (£19,500)
Y5 – 3.5 half days per week (£19,500)
Y6 – 6 half days per week (£33,400)]

(£94,600)

	One to one and small group tuition approaches can enable pupils to make effective progress by providing intensive, targeted academic support to those identified as having low prior attainment or at risk of falling behind. The approach allows the teacher or tutor to focus exclusively on the needs of the learner and provide teaching that is closely matched to pupil understanding. One to one and small group tuition offer greater levels of interaction and feedback compared to whole class teaching which can support pupils to spend more time on new or unfamiliar areas, overcome barriers to learning and increase their progress through / access to the curriculum.

Teacher expectations play a role in shaping pupil outcomes and teachers should aim to communicate a belief in the academic potential of all pupils.

More targeted assessment and feedback may also support pupils to address misconceptions or overcome specific barriers to learning. 

Additional teachers in the classroom provides more opportunity to allow the teacher or tutor to focus exclusively on the needs of the learner and provide teaching that is closely matched to pupil understanding. It offer greater levels of interaction and feedback, which can support pupils to spend more time on new or unfamiliar areas, overcome barriers to learning and increase their progress through / access to the curriculum.

	2, 3, 4

	Additional LSA time in each year group
· for individual / small group teaching to target pupils to make accelerated progress
· to support individual needs to allow for more focused quality first teaching in class
· to work alongside the teachers in the classroom to provide focused support
(5 afternoons of LSA intervention time per week in each year group)

(£24,600)

	More targeted assessment and feedback may also support pupils to address misconceptions or overcome specific barriers to learning. 

Additional support in the classroom provides more opportunity to allow the teacher to focus exclusively on the needs of the learner and provide teaching that is closely matched to pupil understanding. It offer greater levels of interaction and feedback, which can support pupils to spend more time on new or unfamiliar areas, overcome barriers to learning and increase their progress through / access to the curriculum.

	2, 3, 4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £60,900
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Employing a Home School Link Worker (maintain hours at full time)
· to provide a greater level of pastoral support
· to support children with emotional difficulties
· to support families in supporting their children
· to support with improving and maintaining attendance

(£29,800)

	Disadvantaged pupils may be more likely to be affected by higher school absence rates and lower attainment, on average, when compared to their more advantaged peers. This means disadvantaged pupils may be more likely to progress through school with gaps in their understanding, which will affect how quickly and easily they can acquire and connect new learning.

Disadvantaged pupils are less likely to benefit from having a space to conduct home learning. Evidence also suggests that disadvantaged pupils make less academic progress, and sometimes attainment levels even regress during the summer holidays, due to the level of formal and informal learning activities they do or do not participate in. By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate some of these causes of educational disadvantage, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading.

Evidence suggests that children from disadvantaged backgrounds have, on average, weaker Social and Emotional Learning (SEL) skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.

SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.

	1, 3, 5, 7

	Training for HSLW to be able to deliver Family Links parenting courses
· to support families in supporting their children
· to support with improving and maintaining attendance

(£2,000)

	Disadvantaged pupils are less likely to benefit from having a space to conduct home learning. Evidence also suggests that disadvantaged pupils make less academic progress, and sometimes attainment levels even regress during the summer holidays, due to the level of formal and informal learning activities they do or do not participate in. By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate some of these causes of educational disadvantage, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading.

	1, 3, 5, 7

	Release of teacher from the classroom half a day per week to take on role of Behaviour Mentor
increased capacity in the leadership team for supporting behaviour
retention of valued member of staff, creating the opportunity to grow skills
increased capacity for dealing with individual needs

(£6,900)
	Some pupils require more specialist support to help manage their self-regulation or social and emotional skills.

Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.

SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.

	1, 3

	Providing additional resources / funding towards trips / music lessons

(£900 Music lessons)

(£1,500 Day trips supplement)

(£4,000 Residential supplement)

	There is intrinsic value in teaching pupils creative and performance skills and ensuring disadvantaged pupils access a rich and stimulating arts education.

Arts participation can have a positive impact on academic outcomes in other areas of the curriculum. Wider benefits such as positive attitudes to learning and increased well-0being have also consistently been reported.

Outdoor adventure learning studies report wider benefits in terms of self-confidence and self-efficacy.

	1, 6, 7

	Providing 3 additional afternoons of ELSA time and 2 additional afternoons of Nurture Support to increase the amount of emotional support for vulnerable pupils (including ELSA supervision time and the purchase of ELSA resources)

(£11,200)

	Some pupils require more specialist support to help manage their self-regulation or social and emotional skills.

Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.

SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.

	1, 3, 5, 7

	Providing a nurture group across lunchtimes run by ELSA trained staff to increase the amount of emotional support for vulnerable pupils and to provide a facility to teach social skills

(£4,600)

	Some pupils require more specialist support to help manage their self-regulation or social and emotional skills.

Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.

SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.

	1, 3, 5, 7



Total budgeted cost: £194,100


Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
Pupil Premium Spending Review Academic Year 2024/2025
This year has seen the percentage of disadvantaged pupils continue to grow across the school, reaching 33% by the end of the year (an increase from 18% in September 2021). There has also been an increase in the number of pupils with an EHCP and the number of pupils requiring SEMH support. This meant that some of the planned actions had to be adapted to train staff in meeting the needs of these pupils.
	Action
	Cost
	Review and Impact

	CPD for all teachers and LSAs focusing on high standards of teaching and learning, assessment and feedback
· participation in the Big District Inclusion Project – 5 strands / Back to Basics / Reach2Teach / Pupil case studies
· twilight and INSET day training sessions (using the Big District Inclusion Project materials)
· release time for teachers to take part in peer lesson observations / learning walks
· SFET training programme for ECTs

	£4,000 including ECT training

	· Two ECT 2s and two ECT 1s were successfully supported in meeting the standard and integrated extremely successfully into the school.
· Back to Basics resources were used to support the introduction of parent coffee mornings.
· Reach2Teach resources were used to set up TAC meetings for pupils across the school, including disadvantaged pupils.
· 4 members of staff presented at the Big District Inclusion Project.
· Teachers and HLTAs conducted learning walks to share skills and expertise.
· Pupil case studies allowed sharing of successful strategies.

Next steps:
Continued support for ECTs
Further learning walks for all staff
AFIT / SWAN / ARC and oracy training


	Release of teacher from the classroom 3 days per week to take on role of Assistant Headteacher / SENCo
increased capacity in the leadership team for supporting teaching and learning
retention of valued member of staff, creating the opportunity to grow skills
increased capacity for dealing with individual needs

	Contribution of £10,000
	· SENCo now fully inducted and making a huge impact with the added capacity in the leadership team for supporting teaching and learning and dealing with individual needs
· Valued member of staff has been retained, allowing new skills to be grown

Next steps:
Continuation of this release time


	Additional qualified teacher time / HLTA in each year group:
· to support individual needs to allow for more focused quality first teaching in class
· for individual / small group teaching to target pupils to make accelerated progress
· to work alongside the teachers in the classroom to provide focused support
· to ensure cover is provided in classes by adults who know the school, know the curriculum and know the children
[Y3 – 3 mornings per week (£17,900)
Y4 – 2 mornings per week (£12,000)
Y5 – 1 day and 2 afternoons per week (£18,500)
Y6 – 3 mornings per week (£17,900)]

	£66,300

	· Class teachers have been able to focus support both within class and out of class intervention to ensure the needs of PP pupils are being met. 
· No supply teachers have been used – any cover on classes has always been by an adult who is familiar with the school, the curriculum and the children themselves, leading to greater consistency and continuity on teaching and learning.

· End of year data 2025 shows that the gap has narrowed from the start of the year for PP pupils in:
· Reading – Y3
· Writing – Y5, Y4, Y3
· Maths – Y5, Y4, Y3
· Combined – Y5, Y3
· The gap has narrowed from KS1 in:
· Reading – Y5, Y3
· Writing – Y5, Y3
· Maths – Y6, Y5, Y3
· Combined – Y5, Y3

Next steps:
Continue with this provision


	Additional LSA time spread across each year group
· for individual / small group teaching to target pupils to make accelerated progress
· to support individual needs to allow for more focused quality first teaching in class
· to work alongside the teachers in the classroom to provide focused support
(5 afternoons of LSA intervention time per week)

	£38,800

	· LSAs have been able to focus support both within class and out of class intervention to ensure the needs of PP pupils are being met.
· End of year data 2025 shows that the gap has narrowed from the start of the year / from KS1 for PP pupils (see above).

Next steps:
Continue with this provision


	Subscription to the Oxford Reading Buddies scheme to be used as a reading intervention across the school. This programme:
· Assesses pupils, providing texts at the right level of challenge
· Provides motivation for developing reading comprehension

	£500
	· This has been used successfully both as an intervention and as a teaching tool, with pupils accessing texts at an appropriate level leading to focused support being provided.
· Pupil interviews have shown that pupils enjoy using the programme

Next steps:
Continue with this provision


	Employing a Home School Link Worker (maintain hours at full time)
· to provide a greater level of pastoral support
· to support children with emotional difficulties
· to support families in supporting their children
· to support with improving and maintaining attendance
	£36,500
	· Identified pupils have been supported to manage their emotions and engage in learning so that they can make academic progress.
· Attendance has improved for specific pupils who have been supported, meaning that attendance overall has remained high (96.6% at July 2025, improving from 94.8% at July 2022). 
· Attendance for PP Pupils was slightly lower (96%) but an improvement from 93.7% in 2023. Case studies show a high success rate with specific pupils. Targeting individual pupils remains a focus.
· Access to further family support for identified pupils has been facilitated.

Next steps:
Continue with this provision


	Providing additional resources / funding towards trips / music lessons

	£4,000

	· Identified pupils have had access to opportunities they would not normally receive, for example music lessons and holiday club provision.

Next steps:
Continue with this provision


	Providing 3 additional afternoons of ELSA time to increase the amount of emotional support for vulnerable pupils (including ELSA supervision time and the purchase of ELSA resources)

	£5,700


	· Identified pupils have been supported to manage their emotions and engage in learning so that they can make academic progress.

Next steps:
Continue with this provision



	Providing a nurture group across lunchtimes run by ELSA trained staff to increase the amount of emotional support for vulnerable pupils and to provide a facility to teach social skills

	£4,000
	· Identified pupils have been supported to manage their emotions and engage in play activities so that they can improve friendships and experience an increased sense of belonging.

Next steps:
Continue with this provision


	Provision of parenting courses to
Support families in supporting their children

	£500
	· The Family Links course has been facilitated in the Rainbow Room, providing access to training for a small number of parents. 
· It is difficult to measure the impact of this as it is more likely to be long term, but one family have definitely seen improved attendance

Next steps:
Continue with this provision


	Total
	£170,300
	






Progress towards intended outcomes:
(Green = Achieved / Yellow = Partially achieved or started / Red = Not achieved at all)
	Challenge number
	Intended outcome

	Success criteria


	1
	Social, emotional and mental health
Disadvantaged pupils are provided with the social and emotional skills needed to access the learning and to maintain friendships through pastoral intervention and provision.
	Intervention trackers show that emotional support is in place for disadvantaged pupils.
There is a reduction in behaviour incidents across the school.

	2
	Gaps in reading, writing and maths (including phonics)
Pupils, who are currently under-performing because of their disadvantaged background, make improved progress, leading to the narrowing of any gaps.
	Assessment data shows the attainment gap for disadvantaged pupils has narrowed in reading, writing and maths by the time pupils leave the school.

	3
	Aspiration and learning behaviour Disadvantaged pupils have focused goals and ambitious to work towards. They value education as a key to a more fulfilling life after school. They take risks with their learning and are resilient when responding to improvement targets. They demonstrate active learning behaviour.
	Improved progress for all pupils through quality first teaching.
Learning walks show active learning behaviour in the classroom.

	4
	Speech, language and communication
Pupils, who are currently under-performing because of their disadvantaged background, make improved progress make progress with language and communication skills, leading to the narrowing of any gaps.
	Intervention trackers show that language and communication support is in place for disadvantaged pupils.


	5
	Attendance and punctuality
Attendance and punctuality for disadvantaged pupils improves.
	There is improved attendance for disadvantaged pupils over time.

	6
	Access to wider opportunities
Disadvantaged pupils are encouraged to participate in reading, trips, visits or other enrichment activities, like clubs and music lessons. Funding is provided.
	Disadvantaged pupils have taken part in trips and activities.
Financial support has been provided for trips / activities.

	7
	Parental engagement
Parents of disadvantaged pupils supported and encouraged to attend consultation meetings / celebrations of their child’s work. They see their child’s education as a partnership between home and school.
	Parents of disadvantaged pupils have attended parent consultation meetings and events in school.


Externally provided programmes
	Programme
	Provider

	None
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