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Assessment, Recording and Reporting Policy 

Rationale

At Bosmere Junior School we believe that assessment is essential to, and an integral part of effective teaching and learning. Assessment procedures allow children to be given regular feedback on their learning so that they understand what it is that they need to do better. Effective use of assessment allows teachers to base planning and teaching on a detailed knowledge of each pupil or groups of pupils. Giving parents regular reports on their child’s progress ensures that teachers, pupils and parents are all working together to raise standards.

Aims of Assessment

· To recognise and celebrate a wide range of achievements

· To identify ways in which pupils can improve

· To enable teachers to plan learning experiences which are matched to the needs of pupils

· To ensure continuity and progression

· To contribute to the school’s evaluation process

· To provide regular information for parents that enables them to support their child’s learning
Methods of Assessment

Assessment can take the form of:

· Ongoing teacher questioning and discussion in class

· Consideration / marking of finished work against the learning intentions / success criteria for a lesson / targets which have been set

· Involvement of the pupils in peer and self-assessment
· Marking of tests

A range of assessments are used to provide a complete picture of pupil achievement.  These include:

· diagnostic assessment

· formative assessment

· summative assessment

· evaluative assessment

1. Diagnostic Assessment

Diagnostic assessment identifies strengths and areas for improvement and informs the next steps. It normally takes place at the beginning of a learning programme, through initial assessments, pre-tests and ‘cold’ writes. It involves the teacher working closely with the pupil to identify their strengths and learning needs. Teachers identify the nature of a pupil's learning difficulties and use this information to plan interventions to address the issues discovered. They should then share this information with the pupil to plan the next steps to improve their learning.

2. Formative Assessment (Assessment for Learning or AfL)

Formative assessment, often referred to as Assessment for Learning (AfL), is part of the everyday teaching and learning process. Teachers gather evidence about a pupil's learning, for example by observing, listening, questioning, discussing and reviewing pupil work. They can then use this evidence to:

· identify progress and gaps in learning (including individual support needs);
· set learning goals and success criteria; and

· provide feedback to pupils.

Teachers use AfL to enable pupils to build on their learning. AfL focuses on how pupils can improve their learning. The continuous process of dialogue and interaction between teachers, pupils, and peers is an essential part of AfL. It involves peer and self-assessment. Ten guiding principles underpin AfL. It should:

· be part of effective planning;

· focus on how pupils learn;

· be central to classroom practice;

· be a key professional skill;

· be sensitive and constructive;

· foster motivation;

· promote understanding of goals and criteria;

· help learners know how to improve;

· develop the capacity for self-assessment; and

· recognise all educational achievement.
Five key AfL strategies support these ten principles in classroom practice:

· Focus on learning by sharing learning intentions and success criteria with pupils;
· Effective questioning, encouraging pupils to think about their learning;
· Quality formative feedback allowing teachers to identify pupils' achievements, any gaps in their learning, and areas for further work (what learners have done well and what they should do to perform better);
· Scaffolding reflection, giving pupils time to reflect on their learning, allowing them to think about what and how they are learning and to adapt their approaches, if necessary, to achieve their goals;
· Teacher reflection on effectiveness of teaching and learning, allowing teachers to verify what their pupils have learned; this helps them decide what they may need to teach again in a different way, or how to focus future teaching plans.
3. Summative Assessment

Summative assessment gives pupils, parents and teachers valuable information about a pupil's overall performance at a specific point in their learning. The information it gives indicates pupil progress and achievement in the knowledge and skills in a particular area of learning.  

Summative assessment should:

· take account of all the objectives or outcomes of the programme of study/topic (this is why summative tests of part of the programme of study are not necessarily valid);

· make use of several short assessments rather than the 'big test' at the end of the year;

· take account of formative assessments throughout the assessment period;

· be formative in its own right;

· provide feedback on what learners did or did not do well; and

· provide teachers with insights into what pupils have and have not learned in order to adjust and refine their teaching.

Teachers use this information to inform the next steps in their planning or to highlight gaps in pupil knowledge and identify areas that they may need to re-emphasise. Information gathered from summative assessment is analysed at whole-school level for benchmarking and target setting.

4. Evaluative Assessment

The main purpose of evaluative assessment is to ensure that there is appropriate accountability at all levels for the performance of our school system.
Evaluative assessment informs curriculum planning and provides information for monitoring and accountability.  For evaluative purposes, the DfE requires information on end of Key Stage 1 and Key Stage 2 assessment outcomes.  The school uses this data for school development and action planning.  Teachers also use this data to set whole school and cohort targets to improve specific pupil outcomes.
In Year 6, statutory assessment tests (SATS) take place for reading and maths in May each year. Writing is measured by moderated teacher assessment throughout the year.

Tracking Assessment and Progress in Reading, Writing and Maths
Summative assessments are carried out for reading, writing and maths 3 times a year. 
Milestone 1 – End of October 

Milestone 2 – End of February
End of Year – End of June
Each of these subjects is broken down into ‘domains’ (following the Hampshire Assessment Model):

Maths:
Domain 1 – Number and Place Value

Domain 2 – Addition and Subtraction

Domain 3 – Multiplication and Division

Domain 4 – Fractions

Domain 5 – Measurement

Domain 6 – Geometry

Reading:
Domain 1 – Word Reading



Domain 2 – Comprehension (Clarify)



Domain 3 – Comprehension (Monitor and Summarise)



Domain 4 – Comprehension (Select and Retrieve)

Domain 5 – Comprehension (Respond and Explain)

Domain 6 – Inference

Domain 7 – Language for Effect
Domain 8 – Themes and Conventions

Writing:
Domain 1 – Transcription



Domain 2 – Handwriting



Domain 3 – Composition (Composition and Effect)



Domain 4 – Composition (Text Structure and Organisation)



Domain 5 – Composition (Sentence Structure)



Domain 6 – Vocabulary, Grammar and Punctuation

At each Milestone, a summative assessment is recorded on SIMS (School Information Management System) for each domain using the following codes:
B – On track to be beyond with a deeper understanding by the end of the year

S – On track to be secure by the end of the year

C – Close to on track to be secure by the end of the year 

N – Not on track to be secure by the end of the year

These summative assessments are informed by formative assessments against the individual objectives for reading, writing and maths, which are carried out on an ongoing basis by teachers. Formative assessments in writing are recorded against success criteria stuck into pupils’ English books with assessed writing. (NB Year 6 record assessments on a sheet stuck in the front of the pupils’ books.) Assessments for reading and maths are recorded in teacher mark books or on group record sheets. The following criteria / codes can be used:
1 NOT ACHIEVED
2 APPRENTICE (Achieved with support / guidance)
3 COMPETENT (Achieved independently)
4 EXPERT
(NB Teachers have autonomy in the way that they record formative assessments. The expectation is that they can use them to make accurate summative assessments. Where moderation shows that accurate summative assessments are not being made, expectations will be set for the recording of formative assessments in order to support.)
The expectations for each ‘Milestone’ increase throughout the year and are set out in the following tables:
Assessment Expectations for Each Milestone

	FORMATIVE ASSESSMENTS
	NOT ACHIEVED (1)
	APPRENTICE (2)

(Achieved with support/ guidance)
	COMPETENT (3)

(Achieved independently)
	EXPERT (4)



	Milestone 1 Summative Assessment for each domain on SIMS

(End of October)
	N 

‘Not on track’ to be secure by the end of the year
	
	S 

On track to be ‘Secure’ by the end of the year

(All objectives achieved at apprentice level with a few at competent level)
	B

On track to be ‘Beyond’ with a deeper understanding by the end of the year

	
	
	C

‘Close to’  on track to be secure
	
	

	Milestone 2 Summative Assessment for each domain on SIMS

(End of February)
	N 

‘Not on track’ to be secure by the end of the year
	
	S 

On track to be ‘Secure’ by the end of the year

(Most objectives achieved at competent level with a few at apprentice level)
	B

On track to be ‘Beyond’ with a deeper understanding by the end of the year

	
	
	C

‘Close to’  on track to be secure
	
	

	End of Year Summative Assessment for each domain on SIMS

(End of June)
	N 

‘Not secure’
	
	S 

‘Secure’ 

(All objectives achieved at competent level)

	B

‘Beyond’ with a deeper understanding

	
	
	C

‘Close to’ secure


	
	


Milestone 1 (End of October)
	Code
	Description
	What this looks like at Milestone 1

	B
	On track to be beyond with a deeper understanding by the end of the year
	Competent / Expert (3/4) in most objectives taught

	S
	On track to be secure by the end of the year
	Apprentice / Competent (2/3) in all objectives taught

	C
	Close to on track to be secure by the end of the year 
	Apprentice (2) in all objectives taught but not yet Competent (3)

	N
	Not on track to be secure by the end of the year
	Definitely not there yet! (1/2)


NB 
If maths domains have not been taught then a best judgement should be made based on previous attainment in this domain. It cannot be left blank.
Milestone 2 (End of February)
	Code
	Description
	What this looks like at Milestone 2

	B
	On track to be beyond with a deeper understanding by the end of the year
	Competent / Expert (3/4) in most objectives taught with the majority being Expert (4)

	S
	On track to be secure by the end of the year
	Apprentice / Competent (2/3) in all objectives taught with the majority being Competent (3)

	C
	Close to on track to be secure by the end of the year 
	Apprentice / Competent (2/3) in all objectives taught with the majority being Apprentice (2)

	N
	Not on track to be secure by the end of the year
	Definitely not there yet! (1/2)


End of Year (End of June)
	Code
	Description
	What this looks like at End of Year

	B
	On track to be beyond with a deeper understanding by the end of the year
	Expert (4) in all objectives taught

	S
	On track to be secure by the end of the year
	Competent (3) in all objectives taught

	C
	Close to on track to be secure by the end of the year 
	Apprentice / Competent (2/3) in all objectives taught but majority still Apprentice (2)

	N
	Not on track to be secure by the end of the year
	Definitely not there yet! (1/2)


SEND Pupils

Teachers will 'track backward' against objectives from previous years when children with SEND are not on track to meet Age Related Expectations in the overwhelming majority of domains in Reading, Writing and/or Maths. The school also tests SEND pupils’ reading, comprehension and spelling ages at each milestone to provide additional assessment data. Qualitative data regarding progress is recorded on the Pupil Profile of SEND pupils. When the class teacher, LSAs, the Headteacher and SENCO meet on a termly basis to discuss pupil progress, SEND pupils and other vulnerable groups are prioritised. Pupils with an ECHP have an annual review of their EHCP which include parents and professionals involved in providing support. During the meeting, targets from the EHCP are reviewed and updated. This all forms part of the Assess, Plan, Do, Review cycle. For further details please see the SEND Policy, SEND Appendix and SEND Information Report. 
Tracking Assessment and Progress in Science and the Foundation Subjects

Ongoing assessment activities are carried out throughout each unit of work in science and the foundation subjects. These activities are detailed in the medium term planning for each subject. Where appropriate, teachers use assessments at the start of a unit to inform the planning for the unit of work. Final assessment activities are used to inform summative assessments, which are recorded on SIMS at the end of each unit of work in science and at the end of the year in science and the foundation subjects. The same codes are used:
B – On track to be beyond with a deeper understanding by the end of the year

S – On track to be secure by the end of the year

C – Close to on track to be secure by the end of the year 

N – Not on track to be secure by the end of the year

Monitoring and Moderation

Continuous monitoring, including by Governors through the Curriculum and Achievement Committee, and moderation and standardisation of assessment takes place both within and across schools.

Use of Assessment and Target Setting

Teachers use the outcomes of assessments to summarise and analyse attainment and progress for their pupils and classes. Teachers use this data to plan the learning for every pupil to ensure they make progress.

Teachers and leaders analyse the data across the school to ensure that pupils identified as vulnerable or at particular risk are making appropriate progress and all pupils are suitably challenged.

Cohort targets are set for age related achievement in reading, writing and maths.

Individual ‘next steps in learning’ targets are set on a regular basis for each pupil in writing. These targets are recorded as part of the feedback marking in pupils’ writing books. 

Individual ‘fill the gap’ targets are set as needed in maths. These targets are recorded on stickers on the front of the maths books.
Analysis

Pupil progress is analysed and discussed with class teachers after every assessment milestone. The following areas of analysis are undertaken:

· % of pupils on track to achieve age related expectations in each cohort / class for individual subjects and for reading, writing and maths combined
· % of domains assessed as close to+ for individual subjects in each cohort / class for individual subjects
· progress of specific groups of pupils (boys, girls, ethnic minority, free school meals, looked after children, pupil premium, SEN, EAL, service children)

Progress of individual pupils is discussed with teachers at Pupil Progress Meetings following each assessment milestone. Interventions are put into place for those children who are in danger of not achieving age related expectations or making expected progress.

Reporting

Parents are invited to attend two consultations a year in order to talk about their child’s progress. Pupils are encouraged to attend these meetings with their parents and discuss a self-assessment form which they have completed prior to the meeting (see Appendix 1).

Parents receive an interim report (see Appendix 2) after each assessment milestone with assessments against age related expectations in reading, writing and maths. They also receive an end of year report (see Appendix 3) in July with assessments against age related expectations in both core and foundation subjects and a summary of the year’s work. Year 6 parents also receive a summary of the National Curriculum levels attained in the end of key stage tests.
There is an open door policy which allows parents to request additional progress reports as they see fit at any other time of the year.

Appendix 1

	Bosmere Junior School – Collaborative Mentoring 
	

	Pupil:
	Class:
	


	Autumn Term Child Self-Assessment 

	What have I enjoyed / what am I most proud of and what areas of my learning have I improved? 

	What can I do to improve my learning further? 

	(Green = Great / Orange = Ok / Red = Needs to improve)
	You can explain why if you want to……

	Attendance and Punctuality
	
	

	Uniform
	
	

	Organisation
	
	

	Behaviour
	
	

	Effort
	
	

	Homework
	
	

	Aspirations:




	Spring Term Child Self-Assessment 

	What have I enjoyed / what am I most proud of and what areas of my learning have I improved? 

	What can I do to improve my learning further? 

	(Green = Great / Orange = Ok / Red = Needs to improve)
	You can explain why if you want to……

	Attendance and Punctuality
	
	

	Uniform
	
	

	Organisation
	
	

	Behaviour
	
	

	Effort
	
	

	Homework
	
	

	Aspirations:




	Autumn Term Teacher Assessment 

Highlight: 1 = Strength / 2 = Secure / 3 = Developing / 4 = Target Area

	GROW IT VALUES
	HEARTS VALUES

	Greatness 

Works hard, maintains high standards of presentation and is an active learner
	1     2     3     4
	Health

Makes sensible choices and is able to challenge negative thoughts
	1     2     3     4

	Resilience

Sees mistakes as a chance to learn and is willing and determined to keep trying
	1     2     3     4
	Empathy

Is kind to others, making a positive contribution to the school community
	1     2     3     4

	Originality

Is resourceful and creative in  finding solutions to problems
	1     2     3     4
	Ambition

Works hard to achieve goals and challenges outside of comfort zone
	1     2     3     4

	Wonder

Asks questions, offers explanations and shows curiosity in learning
	1     2     3     4
	Respect

Respects the views of others and is polite and considerate at all times
	1     2     3     4

	Independence

Takes responsibility for own learning, managing time well, maintaining focus
	1     2     3     4
	Trust

Is honest and can be relied upon to do the right thing, even if not watched
	1     2     3     4

	Teamwork

Works well with others, contributing ideas, giving and accepting feedback
	1     2     3     4
	Safety

Makes the right choices, being mindful of own and others’ safety
	1     2     3     4

	Notes / Additional Actions from the Meeting:


	Spring Term Teacher Assessment 

Highlight: 1 = Strength / 2 = Secure / 3 = Developing / 4 = Target Area

	GROW IT VALUES
	HEARTS VALUES

	Greatness 

Works hard, maintains high standards of presentation and is an active learner
	1     2     3     4
	Health

Makes sensible choices and is able to challenge negative thoughts
	1     2     3     4

	Resilience

Sees mistakes as a chance to learn and is willing and determined to keep trying
	1     2     3     4
	Empathy

Is kind to others, making a positive contribution to the school community
	1     2     3     4

	Originality

Is resourceful and creative in finding solutions to problems
	1     2     3     4
	Ambition

Works hard to achieve goals and challenges outside of comfort zone
	1     2     3     4

	Wonder

Asks questions, offers explanations and shows curiosity in learning
	1     2     3     4
	Respect

Respects the views of others and is polite and considerate at all times
	1     2     3     4

	Independence

Takes responsibility for own learning, managing time well, maintaining focus
	1     2     3     4
	Trust

Is honest and can be relied upon to do the right thing, even if not watched
	1     2     3     4

	Teamwork

Works well with others, contributing ideas, giving and accepting feedback
	1     2     3     4
	Safety

Makes the right choices, being mindful of own and others’ safety
	1     2     3     4

	Notes / Additional Actions from the Meeting:


Appendix 2 (Produced using SIMS)
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Appendix 3 (Produced using SIMS)
[image: image2.png]Bosmere Junior School Report to Parents

Year6

P Bt G O Aemment





Bosmere Junior School	


South Street


Havant








PAGE  
7

